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The Anti-Israel Agenda Behind Rethinking Schools’ 
Don’t Stop Teaching About Gaza 

Jess Sadick, Senior Education Analyst 

Rethinking Schools’ Don’t Stop Teaching About 
Gaza presents itself as an instructional guide for 
educators, but its pages reveal something 
troubling – a politicized call to teachers to 
substitute activism for accuracy and advocacy for 
education. Rather than equip teachers to help 
students think critically about a complex and 
difficult conflict, the magazine advances a one-
sided narrative grounded in disinformation, 
emotional manipulation, and pressure on 
educators to adopt and model a partisan political 
agenda. Part one of CAMERA Education’s analysis 
of Don’t Stop Teaching About Gaza focused on the 
magazine’s appropriation of Judaism to demonize 
Israel and Jews. The second part of the series 
highlights two additional themes common to 
several of the magazine’s articles: 1) 
using disinformation to stoke anger at Israel 
and 2) convincing teachers that it is their moral 
duty to turn their students into the next generation 
of social justice activists who advocate 
against Israel. 

 

 

Using Disinformation to Stoke Anger at Israel 

Don’t Stop Teaching About Gaza opens with 
an editorial by its publisher, Rethinking Schools, 
that promotes a one-sided and inflammatory 
narrative about the Gaza war portraying Israel as 
committing “genocide” and the United States as 
complicit. The editorial employs three types of 
disinformation to advance this goal.  
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Omitting Critical Context  

By ignoring the initial causes and other relevant 
details of the recent Gaza war, the editorial omits 
critical context, constructing an imbalanced 
narrative in which Israel appears aggressive and 
unprovoked. The editors write:  

...[I]t has been heartbreaking to watch Israel 
expand its assault on the nearly 2 million 
Palestinians in Gaza – nearly half of whom are 
under 18.... [W]hat would you do if a classroom full 
of kids in your community would have been killed 
every day for the last two years.  

Describing Israel as “expand[ing] its assault” on 
Gaza, without mentioning Hamas’s October 7, 
2023, attack, its years of rocket fire into Israel from 
Gaza, or its exploitation of civilian areas to attack 
Israel omits critical context and frames Israel’s 
actions as indiscriminate aggression rather than a 
response to terrorism.  

Pairing “nearly half of whom are under 18” with the 
image of “a classroom full of kids...killed every 
day,” implies that Israel intentionally targets 
children, ignoring the fact that Hamas purposely 
operates among civilian populations. Rather than 
present essential facts and context, 
the editorial employs an emotional appeal 
designed to encourage outrage rather than 
understanding of the actual causes, context, and 
complexities of the fighting in Gaza. This framing 
gives a distorted and incomplete picture meant to 
generate shame and anger rather than informed 
judgment.  

 

Employing Charged Terms Without Evidence  

The editorial employs charged terms without 
evidence. Presenting allegations as established 
facts creates a false sense of authority and moral 
clarity.  

The editors describe Israel’s actions in Gaza as a 
“genocide,” accuse Israeli Prime Minister 
Netanyahu of “war crimes” and “crimes against 
humanity,” and claim Israel “cut off all food, 
medicine, and water going into Gaza and banned 
UNRWA,” the United Nations Relief and Works 
Agency for Palestinian refugees, amounting to a 
“complete siege.”  

However, such phrases are legal terms requiring 
specific criteria to be met, normally through formal 
investigation by credible, impartial bodies. 
By stating them uncritically or attributing them to 
non-governmental organizations with long records 
of hostility toward Israel, the editors 
frame the allegations as proven, which misleads 
readers about their evidentiary status.  

While the editors claim there is total and ongoing 
blockade, humanitarian flows have fluctuated 
over time and restrictions have varied consistent 
with security requirements. Israel has stopped 
cooperating with UNRWA because of infiltration by 
Hamas, but new and alternative mechanisms for 
aid distribution are functioning. By describing a 
“complete siege,” the editors substitute a clear-cut 
moral accusation for a nuanced reality. Rather than 
deliberate civilian deprivation, the reality is a web of 
wartime supply restrictions, military targeting of 
Hamas infrastructure, and humanitarian aid 
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coordination. This simplification distorts context 
and presents a more extreme scenario 
than actually exists. 

 

Manipulating Emotions and Exaggerating Facts  

Don’t Stop Teaching About Gaza repeatedly relies 
on emotionally charged imagery and unverified 
claims to weaponize children’s suffering and steer 
readers toward an anti-Israel conclusion. Its 
opening editorial’s allusion to “classrooms” of 
children being killed is a hypothetical designed to 
shock, diverting attention from the complexities of 
urban warfare and Hamas’s use of civilian areas to 
attack Israel. It then cites an anonymous aid worker 
who claims that Gaza’s children “want to go to 
heaven, because at least heaven has food,” a 
dramatic assertion that omits the internationally 
administered mechanisms that deliver supplies 
into Gaza. Similarly, an article praising a 
children’s YouTube personality accused of 
supporting Hamas declares, without evidence, that 
Gaza is “where the largest group of child amputees 
on Earth live [sic],” an unsubstantiated claim meant 
to provoke moral outrage. Together, these 
narratives use children not to inform about actual 
circumstances but to evoke indignation, bypass 
critical analysis, and cast Israel as evil.  

 

Teacher Activism  

Rather than encourage education, the magazine 
urges teachers and unions to engage in political 
activism against Israel and U.S. policy. It 
also attempts to pressure educators into advocacy 

rather than objective teaching, using emotionally 
charged anecdotes to delegitimize Israel and 
normalize opposition to its existence.  

Three common themes emerge in the magazine’s 
advocacy for teacher activism: 1) redefining 
teacher professionalism as taking a “moral stand,” 
2) pressuring educators to replace instruction with 
activism, and 3) promoting Boycott, Divestment 
and Sanction of Israel as a proper expression of 
teacher “social justice.”  

 

Advocating Teachers Take a Moral Stand  

The opening editorial implores educators to make 
Palestine a central focus of their teaching: 
“Teachers…have a moral responsibility to wade 
into the difficult territory of teaching Palestine…. 
Teachers unions have a duty to condemn the 
genocide [the U.S.] government is facilitating in 
Gaza and to take every action possible to stop it.”i 

Educators who dare challenge the magazine’s 
stance are implicitly shamed.  “[E]ducators around 
the country are refusing to stop teaching about the 
genocide in Gaza.... These educators…refuse to 
stand by and let Palestinian humanity be starved 
and bombed away,” suggesting that siding with 
Palestine is a moral imperative.ii 

 

Pressuring Teachers to be Activists  

The magazine also pressures educators to replace 
instruction with activism. The opening 
editorial asserts the popularization of anti-Israel 
advocacy among teachers: “Educators across the 
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United States have taught about Israel’s actions. 
Students and teachers have organized to end U.S. 
support for Israel.” Perhaps most shockingly, the 
editors irresponsibly urge teachers to risk their 
reputations and jobs to advocate for Palestine. “We 
believe,” they write, “there are good reasons to take 
risks of teaching the truth in this moment.”iii 

In each of these examples, teachers are portrayed 
as advocates and activists, whereas a teacher’s 
proper role is to cultivate students’ capacity to 
think critically, weigh evidence, and consider 
diƯering perspectives, not to mobilize them for a 
political cause. 

 

In “It’s a Beautiful Day in Ms. Rachel’s 
Neighborhood,” author and retired Milwaukee 
history teacher Larry Miller shames teachers into 
political activism. Miller writes that if Ms. 
Rachel, the popular children’s YouTube entertainer, 
“can talk about Gaza in age-appropriate ways with 
toddlers, then teachers of all ages can find ways to 
bring Palestinian humanity into the classroom.”iv 
Miller urges educators take on the role of political 
advocates rather than neutral facilitators of 
learning – something at odds with professional 
ethics, curriculum standards, and the need for 
balanced instruction in a highly sensitive area. This 
shifts the teacher’s role from educator to 
activist. The comparison also turns a political 

position into a moral test of a teacher’s courage or 
compassion. Instead of acknowledging 
professional responsibilities, curriculum 
standards, parental expectations, or school district 
rules, inaction is framed as a kind of moral 
deficiency. 

 

Promoting BDS as Teacher “Social Justice” 

Lara Kiswani’s article, “Educators: Support 
Boycott, Divestment, and Sanctions,” openly urges 
teachers to become activists by endorsing and 
modeling support for the BDS movement against 
Israel.v A longtime advocate of ethnic 
studies curricula and a frequent accuser of Israel of 
apartheid, colonialism, and racism, Kiswani argues 
that educators have a duty not only to teach about 
social justice but to practice it through direct 
political action – specifically, by promoting 
divestment from companies linked to Israel. She 
frames BDS as the moral successor to past justice 
movements and insists that teachers 
should demonstrate activism “outside the 
classroom” as a “teaching gesture,” eƯectively 
encouraging them to enlist students into a broader 
campaign of political and economic pressure. 
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Kiswani is not only wrong on the facts – apartheid 
does not apply to Israel, where 20 percent of 
Israeli citizens are Arabs who enjoy full legal rights 
and partake productively in and benefit from many 
facets of society, such as academia and health 
care – her approach to the role of a teacher is 
wrong as well. Her approach to teaching paints 
teachers as political activists, conflates instruction 
with advocacy, pushes students to adopt a partisan 
stance, and compromises a teacher’s ethical duty 
to maintain neutrality, inclusivity, and respect for 
pluralism. Kiswani’s call to model “social 
justice” shifts the profession from instruction to 
movement-building, which is not its 
mandate. Promoting a single geopolitical position 
as a moral imperative risks silencing or 
stigmatizing those who hold diƯerent views, 
creating a hostile or exclusionary 
environment. Kiswani’s assertion that teachers 
model activist engagement weaponizes the idea of 
being a “role model.” Instead, teachers should 
model fairness, respect, and critical thinking, not 
adopting a specific political agenda. 
Educators should empower students to think for 
themselves – not lead them to agree to or advocate 
for political conclusions espoused by their 
teachers.  

 

Conclusion  

The magazine’s contributors repeatedly portray the 
U.S. as an active accomplice to Israeli wrongdoing, 
leveling sweeping and unsubstantiated allegations 
that cast U.S. actions as facilitating atrocities in 
Gaza. The opening editorial accuses “U.S. 

mercenaries” of committing “war crimes” 
by supposedly firing on Palestinians seeking aid – 
claims presented without evidence and without 
acknowledging alternative causes of 
casualties, such as militant violence, chaotic 
crowd conditions, or Hamas’s hijacking of aid 
convoys. The editors further assert that U.S. and 
Israeli leaders are “committing a genocide,” 
disregarding the legal definition of genocide, 
Israel’s stated objective of targeting Hamas rather 
than civilians, and its documented eƯorts 
to facilitate humanitarian aid. Echoing this 
narrative, Lara Kiswani’s BDS essay argues that 
Americans “bear a responsibility” to oppose U.S. 
policy because the government allegedly 
“facilitates the ongoing genocide” through its 
support of Israel. Throughout the magazine, U.S. 
foreign and humanitarian policy is reframed as 
direct complicity in imagined crimes, turning 
complex wartime realities into a simplified 
indictment of American involvement.  When 
classrooms become vehicles for indoctrination 
instead of critical thinking, the nation risks raising 
citizens who cannot reason independently or 
engage constructively in democratic life and, 
ultimately, makes our society more susceptible to 
polarization and manipulation.  

Don’t Stop Teaching About Gaza is not an 
educational resource but a political manifesto that 
encourages teachers to abandon professional 
neutrality in favor of a one-sided ideological cause. 
Its contributors rely on inflammatory claims, 
distorted historical analogies, and unsubstantiated 
allegations to vilify Israel, cast the U.S. as an 
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accomplice to imagined atrocities, and pressure 
educators to behave as activists rather than 
instructors. Turning educators into activists is 
fundamentally inappropriate because it replaces 
the teacher’s duty to foster independent thinking 
with an expectation that students adopt the 
teacher’s preferred political conclusions, 
undermining pluralism, trust, and intellectual 
freedom in the classroom. 

By promoting disinformation, moral intimidation, 
and a prescriptive political agenda, Don’t Stop 
Teaching About Gaza erodes the distinction 

 
i Editorial, “Don’t Stop Teaching About Gaza,” in Rethinking 
School’s Don’t Stop Teaching About Gaza, Fall 2025, p. 6 
ii Editorial, “Don’t Stop Teaching About Gaza,” in Rethinking 
School’s Don’t Stop Teaching About Gaza, Fall 2025, p. 7 
iii Editorial, “Don’t Stop Teaching About Gaza,” in Rethinking 
School’s Don’t Stop Teaching About Gaza, Fall 2025, p. 6 

between teaching and indoctrination. Rather than 
equipping educators to help students navigate a 
complex and emotionally charged conflict with 
accuracy and intellectual integrity, the magazine 
seeks to conscript educators into a campaign of 
advocacy, thereby undermining critical 
thinking and constructive dialogue. Consequently, 
Don’t Stop Teaching About Gaza, much less any 
resource from Rethinking Schools, has no place in 
American classrooms. 

 

iv Larry Miller, “It’s a Beautiful Day in Ms. Rachel’s 
Neighborhood,” in Don’t Stop Teaching About Gaza, Fall 
2025, page 9 
v Lara Kiswani, “Educators: Support Boycott, Divestment, 
and Sanctions,” in Don’t Stop Teaching About Gaza, Fall 
2025, p. 24 


